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Let’s Talk
DECOLONISATION



“Getting a degree here (referring to a former white University) 
is a form of mental slavery and colonization.  We can no 
longer breathe!  We want to breathe! We must exorcise the 
colonial ghost from the curriculum.  We want relevant 
knowledge, we want to study African history; we want to 
reclaim our black history”
- (Lukett, 2016:416)



Introduction



Research Question

How do academics become agents of meaningful 
educational change and social cohesion?



Exploring the terrain
Understanding decolonisation and de-coloniality

 Odora-hoppers (2001:74) equates colonialism with 
‘symbolic castration’, through which everything African and 
indigenous was given a negative ontological and cognitive 
status. 

 The intentional disassociation of the language of 
conceptualisation, thinking, formal education and mental 
development, from the language of daily interaction in the 
home and community was a key element of colonialism 
(Ngugi wa Thiong, 1998:103).

 First generation’ and ‘Second generation’ colonialism (Le 
Grange, 2016).



Exploring the terrain

Decolonisation
 Interrogation of the status quo; interrogation of the 

relationship between the curriculum and power 
(Luckett, 2016).

 Demythogising is at the centre of decolonisation and 
calls for demythologising whiteness, decolonising 
buildings and public spaces, decolonising the 
curriculum and decolonising systems of management 
(Mbembe, 2015).

 The importance of lifting out subaltern voices and 
advocates a logic of diversality that states we are equal 
before we are different (Escobar, 2007).



 Decolonisation is not simply the removal of a colonial 
administration and government but it has more to do with 
what he termed a ‘colonial power matrix’.  He claims that 
we have made a paradigm shift from ‘global colonialism’ to 
one of ‘global coloniality’ (Grosfuguel, 2007:219).

 ‘Coloniality is a global power structure that continues to 
reproduce Eurocentrism in society and in the academe 
long after the dismantling of the physical empire’ (Ndlovo-
Gatsheni, 2016:34).  

 It is this coloniality that provided the impetus for students’ 
call for decolonising the university and decolonising the 
curriculum.



Colonialism

Coloniality

Decolonisation

http://www.engagingtogether.org.uk/


 Understanding educational change

 Understanding the role of teacher beliefs in the diverse 
classroom

Exploring the terrain



 Achilles’ heel 

Two decades of democracy in SA, are academics  
 ready to‘decolonise their minds’ (Wa Thiong'o) and their 

ingrained belief and value systems?
 ready to unlearn, re-learn and fundamentally transform as 

individuals and academics? 
 literate about the historical injustices and diverse 

intellectual debates within their disciplines? 

Only in this way will attitudes, beliefs, values, dispositions 
and worldviews get learned, unlearned, re-learned, re-
formed, deconstructed and reconstructed, and subsequently 
influence curriculum delivery.

How do academics become agents of educational 
change and social cohesion?



Two dimensions of capacity for change

 What individuals can do to develop their effectiveness as 
change agents, despite the system? - Focus

 How systems need to be transformed? – Initiative



How do academics become agents of educational 
change and social cohesion?

The praxis of academics should:
 create conditions that democratise learning spaces. 

 make room for both individual and group identities within 
the teaching and learning context.  

 create shared and negotiated understandings and 
practices while knowledge is being generated and 
disseminated.



 Attributes that define a progressive teacher and a 
transformative intellectual (Freire 1998)  +
three elements of post-conflict pedagogy (Jansen 2009). 

 Teachers need to assume the role of transformative 
intellectuals, rather than be alienated by the current 
educational dispensation, if they want to cause meaningful 
educational change (Friere, 1998). 

 The new teacher thus envisaged needs not only to be able 
to raise the critical consciousness of learners but to adopt 
an ‘epistemology of compassion’ (Vandeyar, 2013) in 
order to enable learners to become active critical citizens, 
imbued with a sense of common humanity and 
compassion. 

Theoretical Framework: Pedagogy of Compassion



1. Dismantling polarised thinking and questioning one’s 
ingrained belief system

2. Changing mind-sets: compassionately engaging 
with diversity in educational spaces

3.     Instilling hope and sustainable peace

Theoretical Framework: Pedagogy of Compassion



Colonialism

Coloniality

Decolonisation of education

Decolonisation of the mind
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• Changes in beliefs and understandings are the foundation 
of achieving lasting reform because they are based on 
fundamental changes in conception, which, in turn, relate 
to skills and materials.

• The challenge that arises is in how academics negotiate 
the relationship between new reform efforts and the 
subjective realities embedded in their individual and 
organisational contexts and their personal histories. 

• How these subjective realities are addressed is crucial for 
whether potential changes become meaningful at the level 
of individual use and effectiveness (Fullan, 2001). 



 The will of the academic 

 The ‘colonial ghost of the curriculum’ will only be exorcised if 
all the components of the education triad work in concert with 
each other.  Any attempt at decolonising the curriculum on its 
own will be futile and at most superficial and cosmetic in 
nature. 

 The academic as the agent of curriculum delivery is key in the 
decolonisation project.

Conclusion



It’s time for Africa!

Kea leboha
Ngiyabonga
Thank You
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